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Amazing but true facts about life you might not know are: 
 
 
• Butterflies taste with their feet. 
• A duck's quack doesn't echo, and nobody knows why. 
• In 10 minutes, a hurricane releases more energy than all of the world's nuclear weapons 


combined. 
• On average, 100 people choke to death on ballpoint pens every year. 
• On average, people fear spiders more than they do death. 
• Ninety percent of New York City taxi drivers are recently arrived immigrants. 
• Thirty-five percent of the people who use personal advertisements for dating are already 


married. 
• Elephants are the only animals that cannot jump. 
• Only one person in two billion will live to be 116 or older. 
• It is possible to lead a cow upstairs… but not downstairs. 
• Women blink nearly twice as much as men. 
• It is physically impossible for you to lick your elbow. 
• The main library at Indiana University sinks over an inch every year because when it was 


built the engineers failed to take into account the weight of all the books that would 
occupy the building. 


• A snail can sleep for three years. 
• No word in the English language rhymes with "month". 
• The average life span of a major league baseball is 7 pitches. 
• Our eyes are always the same size from birth, but our nose and ears never stop growing. 
• The electric chair was invented by a dentist. 
• All polar bears are left handed. 
• In ancient Egypt, priests plucked every hair from their bodies, including their eyebrows and 


eyelashes. 
• An ostrich's eye is bigger than its brain. 
• "Typewriter" is the longest word that can be made using the letters only on one row of the 


keyboard. 
• "Go" is the shortest complete sentence in the English language. 
• If Barbie were life-sized, her measurements would be 39-23-33. She would stand seven feet, 


two inches tall. 
• A crocodile cannot stick its tongue out. 
• The cigarette lighter was invented before the match! 
• Americans, on average, eat 18 acres of pizza every day. 
 
And almost everyone who reads this will try to lick his or her elbow! 
 
 
 








Creating a Paper 


 
I. CHOOSE A TOPIC: 


 


 Ex. Cooking 


 


II. NARROW THE TOPIC DOWN: 


 


 Ex. Cooking dinner for my mother-in-law 


 


III. DEFINE THE REASON FOR CHOOSING THIS TOPIC: 


 


 Ex. Because I want to make a good impression on her. 


 


IV. CREATE A THESIS STATEMENT: 


 


The thesis statement must be strong. Every sentence in your final paper should have a 


direct relation to the purpose the thesis statement sets forth. 


 


Ex. On Saturday night, I am going to cook dinner for my mother-in-law because I 


want to make a good impression on her. 


 


V. BRAINSTORM 


 


• Cook 


• Shop 


• Set table 


• Prep cook 


• Buy flowers 


• Clean my house 


• Get drinks (wine and 


diet coke) 


• Pick a menu  


• BBQ Salmon 


• Caesar Salad 


• Banana Split 


• Pick up clean shirt 


from dry cleaners 


• Invite her 


• Candles 


 


 


VI. OUTLINE 


 


The outline that follows is for a classic five paragraph paper. It is very important that you 


realize the importance of having a beginning, a middle, and an end (most every story, 


play, book, movie, joke, etc. has a beginning, middle and an end – if they are good 


enough for Shakespeare, then they should be good enough for your paper.)  


 


Structure and organization are the keys to successful writing. Once you have a great 


outline a giant percentage of your work is already finished and writing the paper becomes 


an easier and more straightforward task. 


 


Outlining allows you to know where you are going at all times and prevents rambling. Do 


it! It can be the most important ingredient to successful writing. 







SAMPLE OUTLINE 


 


I. Intro: (Thesis statement) On Saturday night, I will cook dinner for my mother-in-


law because I want to make a good impression on her. 


 


II. Prepare dinner. (Body: Part One) 


A) Choose a menu 


1. Caesar salad 


2. BBQ Salmon 


3. Banana Split 


B) Shop 


1. Food 


2. Drink 


a. wine 


b. diet coke 


C) Set the table 


1. Candles 


2. Fresh flowers 


 


III. Cook dinner. (Body: Part Two) 


A. Do the prep cook 


1. Prep the food 


a. Marinate the salmon 


b. Wash the salad 


2. Ready the tools I’ll use 


a. Get the BBQ coals hot 


b. Pre-heat the oven 


B. Actually cook the food. 


1. The appetizer 


2. The main dish 


3. The dessert 


 


IV. Serve dinner. (Body: Part Three) 


A. Get the timing perfect 


1. A glass of wine and salad 


2. Salad 


3. The main dish 


4. Dessert 


B. Be a good host 


1. Eat, Drink and Be merry 


2. Make sure everything is good with mother-in-law 


 


V. Conclusion 


 


 


Note: With an outline such as this the essay practically writes itself. 








General Checklist for SAT Essay Writers 
 


Read the Question Carefully. 
• Make sure you understand what is being asked of you by the assignment. 


• Make sure you address EVERYTHING the question asks you to address. 


• Plan to work within the allotted time frame (25 minutes). 
 


Organize Your Writing. 
• Be sure your essay on the whole has an Introduction, Body and Conclusion (a.k.a. A 


Beginning, a Middle and an End.) 


• Be sure your paragraphs have topic sentences. 
 


Use Specific Details and Examples. 
• Support the ideas in your topic sentences.  


• Use vivid language. 


• Avoid slang/Use formal, written English. 


• Do not use vocab words with which you are not familiar just to “sound impressive.” 
 


Have a Point of View. 
• The Test Graders want to see you take a clear position in your answer. 


• Do not worry about taking popular positions in your responses. You will NOT be 


evaluated on your beliefs – you will be evaluated on how well you illuminate, argue 


and logically reason for your beliefs. 
 


Make Points & Be Purposeful. 
• Don’t B.S.  


• Each paragraph should make a specific point. 
• Each sentence should make a specific point that relates to the overall point of the 


paragraph. 
 


Proofread Your Work. 
• Spelling, Punctuation and Grammar Count! 
 


Be Prepared. 
• A great deal of success on the SAT happens BEFORE you take the test. 


1. Be familiar with the SAT Grading Rubric for Writing. 


2. Have practiced writing sample essay responses in the allotted amount of time to 


simulate test conditions. 


 


FREE SAT ESSAY PREP 
Provided by Alan Lawrence Sitomer 


@ 
www.FreeSATessayPrep.com 







FREE SAT ESSAY PREP 
Provided by Alan Lawrence Sitomer 


@ 
www.FreeSATessayPrep.com 


 


EVERYTHING You need to know in order to earn an excellent score. 
 
Before the Test: 
The Importance of Being Prepared to Succeed. 


What Students Will Face on the Essay Writing Section of the SAT. 


The SAT Grading Rubric that will be Utilized for the Essay. 


 


Before you begin Your SAT Essay: 
Things You Need to Know BEFORE You Begin Your Essay. 


Strategy for Success: Employ the Four WELLS of the Test 


These are the elements the Test Graders are looking for in your essay. 
 


1. Well-Structured 
2. Well-Supported 
3. Well-Reasoned 
4. Well-Executed 


 


 
Special Sections: 
How To Convert A Question Prompt Into A Thesis Statement. 


How to Create an Outline: The Four Paragraph SAT Essay of Excellence. 


Addressing Multiple Perspectives on The Same Issue for a High-Scoring Essay. 


Elements of a Fantastic Conclusion. 


The Need to Use Descriptive Language. 


The Need to Use a Personal Example from Your Own life. 


The Basic Four Paragraph Formula For An Excellent Sat Essay. 


The Necessity of Having a Point of View. 


Do not B.S. 


Simple Tools to Ensure a Higher Score. 


Make a Strong Impression. 


 


ALSO INCLUDING… 
Valuable Links 
General Checklist for SAT Essay Writers 
General SAT Tips ALL Students Must Know 
Sample Essay Prompts 








FUN STUFF 
Puns 


How do crazy people go through the forest? 


  They take the psycho path. 


 


How do you get holy water? 


  Boil the hell out of it. 


 


What did the fish say when he hit a concrete wall? 


  "Damn." 


 


What do you call cheese that isn't yours? 


  Nacho Cheese. 


 


What's the difference between roast beef and pea soup? 


  Anyone can roast beef. 


 


What do you call Santa's helpers? 


  Subordinate Clauses. 


 


Why do gorillas have big nostrils? 


  Because they have big fingers. 


 


A three-legged dog walks into a saloon in the Old West. He  


slides up to the bar and announces: "I'm looking for the man  


who shot my paw."  


 


Did you hear about the Buddhist who refused Novocain during  


a root canal? He wanted to transcend dental medication.  


 


Educational definitions 


CORROBORATIVE LEARNING - when all the students in a class agree  


to stick to the same excuse for why their work is not done. 


 


HANDDOUBT - to wonder if the students even looked at the important  


papers you just passed them. 


 


TELESUBBIES - substitute teachers who only show videos. 


 


Comments about how students have improved/what they need to improve at the end of a semester-


long grammar and basic composition class: 


  


* "The main thing that's very clear to me now, is using commas, in the correct places."  


* "Now I know that subjects and verbs always needs to agree." 


* "In class I have learn lots and lots of grammar.  Writing is something else that I done in class." 


* "I believe I still need more improvement on commas, dangling and misplaced modifiers.  When I use 


commas I need to understand when I need to put one in my sentence; even though I got better on my 


second essay." 


* "So now instead of one ruff copy I have three or more sometimes." 


* "I've learned a lot of grammar.  For example, I've learned that instead of saying, 'I had my hair done,' I 


should say, 'I had my hair did.'" 


* "I have improved my skills using commas and apostrophe's. Because in my first essay I would just throw 


them in anywhere."  








Directions:  You have 15 minutes to complete this test. Read all directions carefully before doing  


anything.   


 


 1. Write your first and last name in the upper left-hand corner of this page.   


 


 2. Put seven X's on the upper right-hand corner of this page.   


 


 3. Circle three of the X's.   


 


 4. On the back of this paper, subtract 442 from 1321.   


 


 5. Stand up and say your first name so everyone can hear you.   


 


 6. Draw a square around every letter "r" in this sentence.   


 


 7. Print your address in the lower right-hand corner of the back of this page.   


 


 8. Cross out all of the numbers in your address.   


 


 9. Print the name of the city where you were born on this line: _________________________ 


                                                      


10. Sharpen your pencil.  If you are using a mechanical pencil or a pen, hold it up in the air,  


count out loud to 20 by 2s, and then continue working on this assignment.  


 


11. If you are the first person to get this far, stand up and say, "I am the first person to get  


to number 11."   


  


12. Clap your hands three times.   


 


13. Circle all the odd numbers on this page.   


 


14. Put a line under all of the words on this page which begin with a  capital letter.   


 


15. Write your first and last name anywhere on the blackboard.   


 


16. Trace your hand on the back of this page.   


 


17. Put a triangle around every period on this line.   


 


18. Circle every number on this page that ends with a 9.   


 


19. Staying in your seat, say loudly, "I have almost completed this test, and I have followed  


all of the directions perfectly."   


 


20. Now that you have read all of the directions carefully, go back and do only number 1. Please  


stay completely quiet while others continue to work. 








Nearly Half of Blacks, Latinos Drop Out, School Study Shows 
By Duke Helfand, Times Staff Writer 


Nearly half of the Latino and African American students who should have graduated from California high schools in 


2002 failed to complete their education, according to a Harvard University report released Wednesday. 


 


In the Los Angeles Unified School District, the situation was even worse, with just 39% of Latinos and 47% of 


African Americans graduating, compared with 67% of whites and 77% of Asians. 


 


The report concluded that the public remains largely unaware of the true extent of the problem because the state uses 
"misleading and inaccurate" methods to report dropout and graduation rates. 


 


The California Department of Education reported that 87% of students graduated in 2002, but researchers pegged 


the rate at just 71%. Nationally, about 68% of students graduate on time, according to the analysis. 


 


The troubling graduation rates are most alarming in minority communities, where students are more likely to attend 


what researchers call "dropout factories." 


 


The exodus of tens of thousands of students before 12th grade is exacting significant social and economic costs 


through higher unemployment, increased crime and billions of dollars in lost revenue, according to the report by 


researchers from Harvard, Johns Hopkins, UCLA and UC Santa Barbara, among others. 
 


"A diploma is a passport to economic success. If our high schools can't get students the education they need, that 


will be … an economic and social problem moving forward into the next generation," said researcher Christopher 


Swanson of the nonprofit Urban Institute in Washington, which produced data for the report released by Harvard's 


Civil Rights Project. 


 


Statewide, just 57% of African Americans and 60% of Latinos graduated in 2002, compared with 78% of whites and 


84% of Asians, the report said. 


 


Using enrollment data, researchers produced what they believe are the most definitive graduation rates for California 


and its largest school systems. 


 
They cast aside the state's method, which even California Education Department officials acknowledge is flawed. 


The state officials say they are forced by the federal government to use a formula that relies on undependable 


dropout data from schools. 


 


The Harvard report found that African Americans and Latinos in the state were far less likely to graduate than their 


white and Asian peers, reflecting an achievement gap that first appears in elementary schools. 


 


UCLA researchers noticed one troubling pattern in Los Angeles Unified: Most students who leave high school do so 


between ninth and 10th grades. 


 


In several Los Angeles high schools, UCLA researcher Julie Mendoza found that less than one-third of ninth-graders 
graduated on time. 


 


Principals at two of those high schools — Jefferson and Manual Arts — said students leave for a number of reasons 


but that their schools are taking steps to boost graduation rates. 


 


Jefferson High School Principal Norm Morrow attributed his school's graduation rate — pegged by UCLA at 31% 


— partly to a transient student population and overcrowding that leave little opportunity for personal attention. 


 


"If you don't connect with [students], they are going to drop out," said Morrow, who disputed the UCLA graduation 


figure and put the rate at about 45% last year. 


 


He said that gangs, drugs and students working to support their families also figured into high dropout numbers. 
Jefferson serves large numbers of students from immigrant Latino families. 


 


To retain more students at the South Los Angeles campus, Morrow said, he has been working on dividing the school 


of 3,800 students into smaller learning centers. 







Manual Arts High School Principal Edward Robillard called the more personalized approach "one of the most 


powerful tools for inner-city schools to increase graduation." 


 


Administrators created some smaller programs at Manual Arts three years ago. Next year, Robillard said, the 4,200-


student school will be broken up into nine academies with about 450 students each.  


 
Los Angeles Unified Schools Supt. Roy Romer said the district is aggressively tackling the graduation problem by 


dividing large schools into smaller units and by better preparing elementary school students with new reading and 


math programs. 


 


"We've got to raise performance beginning in elementary school," Romer said. "The problem is severe. It's 


something we have to cure." Inaction, researchers said, could prove costly. 


 


UC Santa Barbara education professor Russell Rumberger estimated that the 66,657 dropouts reported by California 


in 2002-03 could cost the state $14 billion in lost wages over the students' lifetimes, and add 1,225 inmates to state 


prisons. The real costs could be far higher, he noted, because of the state's underreporting of dropout data.  


 


"There are huge social costs" associated with high dropout rates, including "lower wages, higher unemployment, 
poorer health, lower tax revenues, increased crime," Rumberger said. "If we are going to make a dent in these 


problems, we need to start with kids [when they] are little." 


 


Rumberger and the other researchers will present their findings today during a conference at Cal State Los Angeles. 


 


The Harvard report said that current education policies — including those that require annual standardized testing of 


students — may exacerbate the dropout crisis by creating "unintended incentives for school officials to push out 


low-achieving students." 


 


The federal No Child Left Behind education law requires annual testing in most grade levels and also calls for 


schools to report their high school graduation rates annually. 
 


Under the law, schools must raise their test scores and graduation rates or face possible sanctions. 


 


In California, high schools can meet their grad targets each year by showing any increase over the preceding year. 


 


The Harvard researchers accused the state of failing to demand more from its high schools. State officials said they 


did not want to place demands on campuses based on data they believe are unreliable. 


 


Any true gauge of graduation rates, they said, would depend on developing a system for tracking individual students 


as they move from school to school. Such a system has been in the planning stages for years but could begin 


tracking data next year. 


 
"We know this is a serious issue, and that's why we have focused on high school reform," said state Supt. of Public 


Instruction Jack O'Connell, who has urged districts to increase graduation requirements. 


 


Sponsors of the Harvard report urged the state to reexamine its approach to producing dropout and graduation data, 


and called for schools to redouble their efforts to retain students. 


 


"Whether or not students graduate is the most important thing that happens to them in school," said Gary Orfield, 


director of the Harvard Civil Rights Project. "If students don't make it through high school, they really have no 


chance in our economy." 


 


Graduation rates 
A study found that less than three-quarters of California's high school students graduated with their class in 2002. 


 


Statewide: 71.3% 


Asians: 83.5 


Whites: 77.8 


Latinos: 60.3  


Blacks: 56.6  


Source: Urban Institute 








High school students bored, risk dropping out: survey  
Reuters Wed Feb 28, 8:17 AM ET  


High school students in the United States say they are bored in class and many have 


considered dropping out, according to a new survey. 


In the report conducted by Indiana University, 75 percent of the 81,000 students who 


participated said they were bored in class because the material wasn't interesting and 


31 percent said they had no interaction with their teacher. 


"I think what is happening is students are not being involved in interactive ways in the 


teaching and learning," Ethan Yazzie-Mintz, project director of the university's Center for 


Evaluation Policy, said in an interview. 


Instead of providing lectures, Yazzie-Mintz said teachers should consider other methods 


of teaching such as discussion and debate and group projects. 


Yazzie-Mintz said teaching style, rather than class size, is largely responsible for this 


problem. 


"I think great teachers, and there are many of them across the country, have big classes 


and do a great job of interacting," he said. 


The questionnaire, which included results from 110 public and private schools, also 


found that 22 percent of students said they have considered dropping out and half of the 


respondents said they have skipped school. 


Students who miss school are far more likely to consider dropping out, said Yazzie-


Mintz, adding the findings may suggest a reason for schools to reconsider how they 


handle discipline for students who skip. 


"Given there is such a dropout problem across the country this data can help principals 


look at ways to address this problem," he said. 


Yazzie-Mintz recommended school leaders take the opportunity to talk to students and 


find out why they're skipping as opposed to punishing them with suspensions or 


detentions. 


Among the other findings, while 80 percent of students said doing homework was 


important, less than half reported doing an hour or less of it each week. 








Higher education does pay 
Census figures show college degree nearly doubles salary 


By Shinika A. Sykes -- The Tribune 


 


It is an oft-cited mantra: Higher education translates into higher pay. New census 


information shows how much higher.  


    Employees with a bachelor's degree earn an average of $51,206 a year, the Census 


Bureau reported today, while those with only a high school diploma pocket $27,915. 


Workers with graduate degrees average even more: $74,602 a year. And high school 


dropouts? Try $18,734.  


    "Education does matter," said Pam Perlich, a senior economist with the University of 


Utah's Bureau of Economic and Business Research.  


    Utah's figures may be lower, she explained, because the state has a disproportionate 


share of young income earners and part-time workers, particularly among women.  


    "That pulls down our earnings in comparison to the nation," she said.  


    Crunching the income figures for 1999 from the 2000 census, Perlich said the median 


pay for a high school graduate in Utah was $19,025.  


    Those median wages grow exponentially with more schooling: $23,332 for a two-year 


associate degree holder; $33,325 for a bachelor's; $44,531 for a master's; $52,375 for a 


doctorate; and $58,633 for professionals.  


    "You get an earning dividend for more education," Perlich said. 








 Is College Worth the Money?  
Is college worth it? Would you be better off financially if you just went to 


work right out of high school? According to census figures, college is 


definitely a great financial investment. In fact, an undergraduate degree is 


probably the most secure high-return investment an American can make. 


Let's look at the numbers. Here are the average annual 


earnings for 2003, the latest figures available, arranged by 


level of education: 


Education Level  Male  Female 


No High School Diploma  $19,155  $11,353 


High School Diploma  $28,742 $17,898 


Some College (one to three years)  $32,005 $19,327  


College Diploma  $55,057 $31,452 


As you can see, college grads earn almost twice as much as 
people whose educations ended with a high school diploma. 


(You can also see that men earn much more than similarly 


qualified women, but that’s a different story. Of course, 


college costs money. Does the increased income make up 


for the cost of college? And what about the money you could 


have made if you started working after high school? Here 


are the numbers for men (the results for women are about 


the same): 


• Average in-state cost (tuition and fees, plus living 
expenses like room and board) of a public college or 
university in 2002-2003 (four years at $8,418 per year): 
$33,672   


• Four years of income lost while in college: $114,968  


• Total of college cost and income lost while in college: 
$148,640  


• Lifetime income with college degree: $2,477,565   


• Lifetime income, minus cost of college: $2,328,925  


• Lifetime income with just a high school diploma: 
$1,293,390 








The “Let it go” Paper 
 


I. Introduction – Thesis Statement 


Introduce the idea about how you learned to let a person/thing/habit go in order 
to move forward in a positive, better direction with your life. 


 
II. The body – Part 1 – The backstory 


Explain the person/thing/habit that was negatively impacting you. 
1. Describe the person/thing/habit using vivid details. 
2. Explain your relationship with it with accuracy and precision. 
3. Inform about how (and when) it was a part of your life. 
4. Make sure we are fully informed about all the details regarding the role 


this person/thing/habit played in your life by the time this section of your 
paper is finished. 


 
III. The body – Part 2 – The Awareness 


Explain the moment when you came to realize that there was a problem with this 
person/thing/habit and that it was impacting you personally in a negative manner. 


1. Describe the moment your fully realized there was a problem. 
2. What specific detail triggered your awareness of the problem (i.e. 


Was there a straw that broke the camel’s back?). 
3. How did you feel at the time you became aware of this problem and 


that you had to do something to deal with it? 
 
IV. The body – Part 3 – The Action to Resolve 


How did you resolve the situation? What did you do? 
1. What plan did you create to deal with the person/thing/habit that was 


negatively impacting you? 
• Did you even have a plan beforehand or did you just 


suddenly drop this thing “cold turkey” with no forethought? 
2. Describe what you did. Explain using vivid details the action you took. 
3. How did it all work out? 


• Did the person/thing/habit simply fall away from your life 
never to trouble you again or was it a long slow process that 
took a while? 


• Did it ever reappear to “haunt” you again? 
 
V. The Body – Part 4- The Reflection  


1. What did you learn from the whole experience? 
2. How are you a better person for letting this person/thing/habit that was 


negatively impacting you go? 
3. How do you feel now that it is gone? (i.e. proud, remorseful, conflicted?) 


Explain why. 
 


VI. Conclusion – What is the situation right now? 


1. Where is that person/thing/habit that was negatively impacting you now? 
2. Where are you now? 
3. How would your life be different today if you had not taken action to let that 


person/thing/habit that was negatively impacting you go? 
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A School’s Outgoing Answering Machine Message: 


 
"Hello!  You have reached the automated answering service of your school.  


In order to assist you in connecting to the right staff member, please listen to all the 


options before making a selection: 


 


* To lie about why your child is absent - Press 1 


* To make excuses for why your child did not do his work- Press 2 


* To complain about what we do - Press 3 


* To swear at staff members - Press 4 


* To ask why you didn't get information that was already enclosed in your newsletter and 


several flyers mailed to you - Press 5  


* If you want us to raise your child - Press 6! 


* If you want to reach out and touch, slap or hit someone - Press 7 


* To request another teacher, for the third time this year - Press 8 


* To complain about bus transportation - Press 9 


* To complain about school lunches - Press 0 


* If you realize this is the real world and your child must be accountable and responsible 


for his/her own behavior, class work, homework and that it's not the teachers' fault for 


your child's lack of effort:  Hang up, come on down and become involved on our 


campus… we’d more than welcome to have you as a part of our team! 


 


And if you can read this - thank a teacher! 








Shakespearian Insults 


 
Column One Column Two Column Three 


artless 
bawdy 
beslubbering 
bootless 
churlish 
cockered 
clouted 
craven 
currish 
dankish 
dissembling 
droning 
errant 
fawning 
fobbing 
froward 
frothy 
gleeking 
goatish 
gorbellied 
impertinent 
infectious 
jarring 
loggerheaded 
lumpish 
mammering 
mangled 
mewling 
paunchy 
pribbling 
puking 
puny 
qualling 
rank 
reeky 
roguish 
ruttish 
saucy 
spleeny 
spongy 
surly 
tottering 
unmuzzled 
vain 
venomed 
villainous 
warped 
wayward 
weedy 
yeasty  


base-court 
bat-fowling 
beef-witted 
bettled-headed 
boil-brained 
clapper-clawed 
clay-brained 
common-kissing 
crook-pated 
dismal-dreaming 
dizzy-eyed 
doghearted 
dread-bolted 
earth-vexing 
elf-skinned 
fat-kidneyed 
fen-sucked 
flap-mouthed 
fly-bitten 
folly-fallen 
fool-born 
full-gorged 
guts-gripping 
half-faced 
gasty-witted 
hedge-born 
hell-hated 
idle-headed 
ill-breeding 
ill-nurtured 
knotty-pated 
milk-livered 
motley-minded 
onion-eyed 
plume-plucked 
pottle-deep 
pox-marked 
reeling-ripe 
rough-hewn 
rude-growing 
rump-ged 
shard-borne 
sheep-biting 
spur-galled 
swag-bellied 
tardy-gaited 
tickle-brained 
toad-spotted 
unchin-snouted 
weather-bitten  


apple-john 
baggage 
barnacle 
bladder 
boar-pig 
bugbear 
bum-bailey 
canker-blossom 
clack-dish 
clotpole 
coxcomb 
codpiece 
death-token 
dewberry 
flap-dragon 
flax-wench 
flirt-gill 
foot-licker 
fustilarian 
giglet 
gudgeon 
haggard 
harpy 
hedge-pig 
horn-beast 
hugger-mugger 
joithead 
lewdster 
lout 
maggot-pie 
malt-worm 
mammet 
measle 
minnow 
miscreant 
moldwarp 
mumble-news 
nut-hook 
pigeon-egg 
pignut 
puttock 
pumpion 
ratsbane 
scut 
skainsmate 
strumpet 
varlot 
vassal 
whey-face 
wagtail  








TEACHER QUOTES 
 


A teacher who is attempting to teach without inspiring the pupil with a 


desire to learn is hammering on cold iron.  ~Horace Mann 


Always remember that you are absolutely unique. Just like everyone else. 


There are three good reasons to be a teacher - June, July, and August.  


~Author Unknown 


Good teachers are costly, but bad teachers cost more.  ~Bob Talbert 


 


The mediocre teacher tells.  The good teacher explains.  The superior teacher 


demonstrates.  The great teacher inspires.  ~William Arthur Ward 


 


The best teachers teach from the heart, not from the book.  ~Author 


Unknown 


 


If Barbie is so popular, why do you have to buy her friends? 


 


When you're right, no one remembers. When you're wrong, no one forgets. 


 


When I was a boy, my mother wore a mood ring. When she was in a good 


mood it turned blue. In a bad mood, it left a big red mark on my forehead. 


 


I was thrown out of college for cheating on the metaphysics exam: I looked 


into the soul of another boy. 


~Woody Allen 








Teachers among most in demand 
By Allison Linn Senior writer 
MSNBC -- March 29, 2007 


Experts are forecasting a need for hundreds of thousands more 


teachers over the next decade. That, combined with current teachers 


retiring or leaving the profession, could create big woes in education. 


George Jackson, a spokesman for the American Federation of 


Teachers, said he thinks it has long been difficult to recruit and keep 


teachers in districts where poverty, crime and behavior problems are 


rampant. That’s partly because of wages, he said, but teachers in 


those areas also complain that they don’t receive enough support and 


professional development. 


Jackson also noted that between 40 percent and 50 percent of 


teachers leave the profession within five years. 


“Teacher retention is a problem, because this is a profession that’s 


difficult,” he said. 


Still, Jackson said he doesn’t think this is a new problem that’s 


increased dramatically just in the past year, but rather an ongoing 


issue that is especially problematic in inner-city and low-income 


districts. 


The American Federation of Teachers represents about 1.5 million 


workers in various professions, including about 875,000 teachers. 








Experts: Testing companies "buckling" under weight 
of NCLB 


CHICAGO, Illinois (AP) -- To motivate juniors on last April's assessment exams, Springfield High School offered coveted 
lockers, parking spaces near the door and free prom tickets as incentives for good scores. 


But the incentives at the central Illinois school went unclaimed until earlier this month, when Illinois finally published its 
2006 test scores -- more than four months after they were due. 


Critics pounced on Harcourt Assessment Inc., which lost most of its $44.5 million state contract over delays -- caused by 
everything from shipping problems to missing test pages and scoring errors -- that made Illinois the last state in the nation 
to release scores used to judge schools under the federal No Child Left Behind Act. 


But experts say the problems are more widespread and are likely to get worse. A handful of companies create, print and 
score most of the tests in the U.S. and they're struggling with a workload that has exploded since President Bush signed 
the education reform package in 2002. 


"The testing industry in the U.S. is buckling under the weight of NCLB demands," said Thomas Toch, co-director of 
Education Sector, a Washington-based think tank. 


When Education Sector surveyed 23 states in 2006, it found that 35 percent of testing offices in those states had 
experienced "significant" errors with scoring and 20 percent didn't get results "in a timely fashion." 


Illinois saw more problems this month, when students took achievement tests that contained as many as 13 errors, 
officials said. 


Illinois isn't the only state that's experienced difficulties: 


• Oregon's Education Department complained that a computerized test was plagued by system problems. Test 
company Vantage Learning later terminated its contract with the state, claiming it was owed money, and the 
state sued the company for breach of contract. Now, thousands of students who haven't completed online 
exams will take them in May the old-fashioned way, using paper and pencil.  


• Connecticut last year fined Harcourt $80,000 after a processing error caused wrong scores for 355 students in 
2005. While that's a fraction of the state's 41,000 kids who took the test, state officials had to notify 51, or nearly 
a third, of all districts that some of their students got the wrong scores. The problem came a year after the state 
canceled its contract with another company, CTB/McGraw-Hill, after scoring problems caused a five-month 
delay in reporting scores.  


• The Texas Education Agency passed 4,160 10th-graders who initially failed the math section of the Texas 
Assessment of Knowledge and Skills in 2003 after officials discovered a test question had more than one 
correct answer.  


• Pearson Educational Measurement apologized last year after it reported more than 900,000 Michigan results 
weeks late. In 2003, previous vendor Measurement Inc. delivered 3,400 MEAP scores months late and nearly 
1,000 results went missing.  


• Alabama education officials said a testing company mistakenly failed some schools while passing others that 
should have failed, due to scoring problems on the 2005 assessment test.  


The number of students tested has risen sharply since the No Child Left Behind Act took effect. Illinois, for 
example, used to test only third, fifth and eighth graders but now tests students in third through eighth grades. 


To meet NCLB requirements, states administered 45 million reading and math exams during spring 2006. At the 
end of the 2007-2008 school year, they will give about 56 million tests because they must add a science exam 
at the elementary, middle and high school levels. 


What's more, each state has its own test, and many want them customized, said Michael Hansen, chief 
executive officer of Harcourt Assessment, which no longer administers Illinois' tests but still is involved in 
developing and grading them. 


"Not only (have) states wanted different content in terms of the tests, but they also have very many different 
requirements as to logistics, delivery, look and feel, color, how the questions are organized, horizontal, vertical 
... you name it, it was on the table," Hansen said. 







On top of that, experts say, are rigid NCLB-driven deadlines. 


"That means March and April we are completely ... at peak capacity and so is every one of our competitors," 
Hansen said. "But also then when the test results come in, they (schools) need the test results back as soon as 
possible ... so the turnaround from the time that the test is taken, to (when) we need to report the results is 
extremely tight and it's getting tighter and tighter." 


Others say the problems are exacerbated by little competition or regulation. 


The NCLB testing industry is dominated by four companies: Harcourt of San Antonio,Texas; CTB/McGraw-Hill 
based in Monterey, California; Pearson Educational Measurement of Iowa City, Iowa, and Riverside Publishing 
of Itasca, Illinois. 


"It's not entirely a monopoly, but it is an oligopoly, with very little regulation," said Walter Haney, professor at the 
Center for the Study of Testing Evaluation and Educational Policy at Boston College. 


Both state education departments and testing companies are "overtaxed and bursting at the seams," said 
Becky Watts, former chief of staff at the Illinois State Board of Education. 


From 2002 to 2008, states will spend between $1.9 billion and $5.3 billion to develop, score and report NCLB-
required tests, according to a report by the Government Accountability Office. 


However, states spend less than a quarter of 1 percent of school revenue -- or $10 to $30 a student -- on 
testing programs, even though federal, state and local spending per pupil adds up to more than $8,000 a year, 
Toch said. 


"That's not enough to produce high-quality tests in the tight timelines that NCLB requires. It's ludicrous," Toch 
said. 


The U.S. Department of Education must be more active, Toch said. 


"Instead, Secretary (Margaret) Spellings has largely washed her hands of this problem, said it's a state problem, 
which is a peculiar ... response because it's the federal government that has required the states to take these 
actions," Toch said. 


Copyright 2007 The Associated Press. 








Tracy schools put novels on back shelf 
Focus on texts, state standards eclipses classics 


TRACY - The textbook Gordon Headrick uses to teach his sophomore English class is a 
powerful tool. It is filled with a wide range of literature, assignments and ways to monitor 
how well students are learning the material, the Merrill F. West High School teacher 
said. 


What it does not have is a full-length novel. 


The Tracy Unified School District decided freshman and sophomore English classes 
this year should focus more tightly on the textbook curriculum, so Headrick is not 
teaching a full-length novel to his sophomores this year. Neither are most teachers of 
freshman and sophomore English, district teachers and administrators say. 


There are some teachers who worry that students will graduate without ever reading 
high school English classics such as "Of Mice and Men" or "The Catcher in the Rye," 
Headrick said. 


Teachers and officials said the shift in focus is important for a number of reasons, 
including teaching students necessary literacy skills and preparing them for the 
California High School Exit Exam, which they must pass if they are to graduate. 


The novel used to be the cornerstone of high school English, but as educational mores 
shift, so does the importance of the novel in the evolving age of school accountability, 
high-stakes testing and the school reform movement, according to educators. 


The requirements laid out by the California Department of Education - commonly called 
the state standards - say students must read about 2 million words annually from a 
variety of literary and other sources in high school, a target number many educators say 
would be difficult to hit without novels. 


But it is also clear that pressure for students to perform well on standardized tests puts 
more attention on instruction that better prepares students to take those tests, teachers 
and administrators said. 


It is important for schools to focus on the exit exam to helps students graduate, said Hal 
Kushins, a consultant at the district and its former director of curriculum and special 
programs. And parents expect schools to perform well on tests, which are how schools 
are held accountable, he said. 


Statewide, administrators are concerned teachers are not teaching state standards, and 
it is easier for a teacher to show what and how standards are being taught when the 
connection is laid out in a textbook, said Carol Jago, a director of the California Reading 
and Literature Project at the University of California, Los Angeles, a high school English 







teacher in Southern California and one of the authors of the Holt Literature and 
Language Arts textbook series used by many state school districts, including Tracy and 
Manteca unified. 


But novels should still be a vital part of a student's education, she said, and it is not the 
intent of the authors of textbooks or the state standards to drive novels from the 
classroom. The increasing emphasis on teaching grammar and other technical aspects 
of language is part of a wider shift in how English is taught, she said. 


The move away from novels is a national phenomenon - and it is too extreme, said Kelly 
Gallagher, a full-time high school English teacher in Southern California, an author of 
books on teaching reading and writing and a consultant who trains teachers nationwide. 


"It's going to be one of those things that 10 years from now we're going to say we went 
too far," he said. "I'm hearing from teachers: 'We have to stop the (teaching of) novels 
so we can prepare for the tests.' " 


Novels provide a depth of learning that cannot always be duplicated in shorter works of 
literature, he said. And teaching novels provides cultural literacy and life lessons. 


English departments can and do give high priorities to both novels and state standards. 


High schools in Manteca Unified School District also use the Holt textbook series. 


At East Union High School, students from grades nine through 12 must read a novel 
every quarter, according to Heather Dragoo, English Department chairwoman. 


At nearby Sierra High School, all freshman read "Of Mice and Men" and all 
sophomores, "To Kill a Mockingbird." 


Novels provide a rich educational experience and can also be used to teach state 
standards, said Deborah Mitzman, English Department chairwoman. 





